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Names of characters
School objects: copybook, pencil, pen, book, rubber
Numbers: 7 to 10

Names of characters

School objects: copybook, pencil, pencil case, pen, glue,
school bag, book, rubber

Numbers: 7 to 10

Integration through a story

Family members: dad, mum, brother, sister
Colours: green, red, blue, white, pink, yellow
Everyday words: teacher, table, friend, chair, school

Integration through a story

Actions: playing, reading, watching TV, listening to
(music), drawing, writing
Numbers: 77 to 20

Integration through a story

Adjectives: tall, short, fat, thin, nice, beautiful, big, small
Numbers: 27 to 59

Integration through a story
Integration and Consolidation

Food: apple, orange, banana, fruit salad, fish
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mouth, nose
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Integration through a story

Toys: doll, robot, electronic game, board game, ball, soft
toy

Pets: dog, cat, hamster

Wild animals: lion, elephant, monkey, giraffe, puma

Integration through a story

Food and drinks: biscuits, soda, cake, cheese, eggs,
hamburgers, hot dogs, milk, orange juice, sandwiches,
tea, water, hot chocolate

Integration through a story

The house: living room, bedroom, kitchen, bathroom,
garden, house, bed
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Integration through a story

Integration and Consolidation

I'm...

Yes, itis. No, itisn't.
(It’s) a book.
Plurals: books

He/she
I'have/ don’t have

I'm playing.
He/ She’s watching TV.

They're...

His, her, my
A/an

They have/ don’t have
Possessive case

I like/ don't like
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What'’s your name?

What's your name?
Who's this? Is this...?
What's this?

How many...?

Who's this?
What colour...?

Are you (playing)?

Is he/ she (drawing)?

Are they...?
Howold...?

Areyou...?

Is he/she...?

Do you like...?
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Days of the week

Classroom language
Feelings: happy, tired, OK

Weather conditions: sunny, cloudy, rainy

Days of the week

Classroom language: point to, show me

Feelings: happy, tired, OK
Days of the week
tool; but

Feelings: sad, angry
Weather conditions: cold, hot

They're twins.

Feelings: tired, exhausted
Weather conditions: snowing, windy
It’s + adjective

Aboxfor...
A box from...

Feelings: nervous
Weather conditions: warm
Ilove...
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Hello! Hi!
Goodbye!

Hello! Help! Goodbye!

I'm + name
What'’s your name?

Thank you! Here's your...

I'm + age
Look!
Fantastic!

Let’s...
And?

You're (sad).
Well done!
And now?

What fun!
Me too!
Ouch... my (head).

Let’s (play).
It’s fun!
Upsss, sorry!
No problem!
You're lucky.

Asking for food or
drinks: A sandwich,
please.
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Vocabulary
Numbers: 7 to 10
Grammar
Plurals

Vocabulary
Numbers: 7 to 10
Colours
School objects

Vocabulary
Actions, Family members
Numbers: 7 to 20

Vocabulary
Adjectives + classroom objects
Family + actions

Grammar
I'm +verb +ing; I'm + age

Vocabulary
Adjectives
My/ his/ her + part of the body/
family members
Grammar
lhave...;I'm...

Vocabulary
Family members
Grammar
I have/ don't have, they have.

Possessive case + adjectives/ colours

Vocabulary
Numbers + food
Animals
Adjectives

Vocabulary
Adjectives, colours, actions, body,
objects, family members
Grammar
Have/ don't have

Grammar

I'm/ I’'m not; | have/ don’t have
Oral interaction

Greetings

Recognition

Feelings: sad, angry

Weather conditions: cold, hot
Oral interaction

Let’s...

Answers to
What's his/ her name?
Oral interaction
Let’s...
Thisiis...

Recognition
Feelings: tired, exhausted
Weather conditions: snowing,
windy

Grammar
Like and have
Oral interaction
Let5...

Like/ don't like

I/ he/ she + verb + ing
My/ his/ her
Possessive case
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STORYLINE

Storyline is a six-level series for learners between the ages of 6 and 11
which aims at actively involving kids as whole persons in learning English,
both effectively and in an entertaining manner.

The rationale underlying the series

Storyline goes beyond the teaching of English alone. It
, that is, preparing them for the rapidly changing and increasingly
complex society they will have to live in, by helping them develop
independent, critical thinking and ethical behaviours in order to become
caring and productive 215 century citizens. The following four principles
are at the core of the series as parts of an integral whole: a focus on
,afocuson ,afocuson and a focus on

1. Focus on meaning

In order to learn, we all need to make sense of what somebody is trying
to teach us. Consequently, as ameans to an
end, . Meaningfulness
should be present at every stage, even when learners are focusing on

the structure of the language. In this respect, stories and story telling

are a must in a series for kids, both to trigger their interest, to integrate
language and content in meaningful and significant social situations, and
to start the learning process.

Language is graded according to learners’ needs and interests. While
in levels Starter A and B there is more emphasis on lexical areas than
on structures, in Level 1 learners are mature enough to become aware
of how language works and, hence, they are ready to reflect on how
meaning can be conveyed through structures.

2. Focus on learning

The series .This means
orienting teaching to learners’abilities, styles, interests, cognitive and
linguistic development and educational contexts so that they learn
effectively. There are plenty of opportunities for learners to learn by
discovery, by making connections, by being able to relate what they are
learning to their own lives.

in which there is
.The language practices are systematically practised in natural
and meaningful contexts and are developed to deeper levels as the
students grow older.

The series

The (including visual, auditory and kinaesthetic
activities), especially at Starter A and B levels, and there is room for
the development of multiple intelligences. There are also plenty of
opportunities for intercultural awareness and cross curricular links.

3. Focus on education

Storyline provides learners with
, which are put into practice in the activities proposed for the six
levels. The series includes the development of:

> - to help Ss become aware of how they learn

> - to help them learn effectively

> - to help them develop their autonomy

> - to help them evaluate information critically

> - to help kids understand and value their own

learning

> - for oneself, for others’ opinions and feelings and for personal
and classroom materials

> - to help them learn how to work in groups

> - to help Ss gain autonomy as individuals and
as members of groups

The series grows with the learners. This growth is reflected in the choice
of characters, in the activities proposed, and in the level of demand and
challenge through the series. Moreover, the introduction in the upper
levels of poems, rock lyrics, legends and folk tales belonging to other
cultures aims at helping learners recognise the value of human diversity
and, through comparison and contrast with similar texts from their own
culture, arrive at a greater appreciation of their own cultural roots.

4. Focus on stories

Stories play a crucial role in the series as they provide learners with
meaningful situations in which English is used naturally. Getting
imaginatively involved in stories enables learners to shift their focus of
attention from the language proper to the stories, which, in the case of
Levels 1 and 2, are presented through a medium that enjoys widespread
popularity among kids: the comic strip. The pedagogical reasons for
such a choice are threefold. Firstly, comic strips are reader-friendly
because the pictures which accompany the dialogues and the captions
facilitate access to the stories. The illustrated panels provide the narrative
sequence, the settings of the stories, the characters’ physical appearance,
their clothing, gestures and facial expressions. Comic strips are the
perfect vehicle for developing reading skills in those kids in need of
visual scaffolding. Secondly, comic strips belong to the realm of popular
culture and are thus associated with real-life language and informal
registers=an incentive to make kids feel that the language they are
learning can be put to immediate use. Thirdly, comic strips are a unique
art form. According to language specialists, when kids are immersed in
astory they are learning more about the language than when a teacher
resorts to decontextualized activities. The explanation of why this is so
seems to be that

THE PUPIL'S BOOK

> There are eight main units in Storyline 1, each one functioning as a
self contained ‘chapter’ within the plot line of the text.

Every unit consists of four lessons:

> Lessons 1,2 and 3 are two pages long and contain work for
approximately two to three teaching periods each.

> Lesson 4 is a story-time lesson. In this lesson, the main teaching points
in the unit are integrated into a story and consolidated in the activities
and song which follow. The story-time lesson contains work for
approximately two teaching periods.

> There are two consolidation units -Storyline Mag- one every four
units. These consolidation units provide integration of language
presented in the previous units in the form of games kids are familiar
with, once again integrating previously taught topics, and a Test your
Memory section before the workbook section.

> Thereis a play on pp. 94-95 which presents a new text type and the
opportunity for integrated language use.

> CLIL section: eight units which provide a link with one of the subjects
in the curriculum and integrated language use.

> At the end of the Pupil’s book there are eight workbook units, each
with a number of activities aimed at providing students with further
opportunities to use the language meaningfully.

> At the end of this section there is a Further Practice area, one for each
unit.



THE TEACHER’S COMPANION

The Teacher’s Companion has been designed to help teachers maximise
the use of the textbook and make their task friendlier, more enjoyable,
more effective and less tiring. It contains:

suggestions on annual planning in the Planificacion anual

ideas on how to approach different aspects of teaching

clear and easy-to-follow lesson plans and teaching notes

story lead-ins and tips to elicit learners’ predictions and inferences
reflections on learners’ expected levels of performance and areas of
difficulty

> suggestions for homework activities

VvV VvV V VvV

The teaching notes for each of the four lessons in every unit include:

> aguided lesson plan

> notes related to the specific teaching point in the lesson: expected
mistakes, areas of difficulty, etc.

Building confidence and Expansion activities

the scripts for every listening activity

the lyrics for every song

answers to activities in the Pupil’s Book

VvV VvV VvV

The more general aspects of teaching, such as how to go about activities,
songs, and so on, are described in the section From the coursebook to the
learners below.

FROM THE COURSEBOOK TO THE LEARNERS

In this section, teachers will find information about the objectives of each
of the sections in Storyline 1. It includes a How to go about it section with
suggested procedures for the Pupil’s book activities. The suggestions

in this section apply to all the units in the book and, therefore, are not
repeated in the individual lesson plans. Teachers are advised to refer back
to this section when necessary.

a. Routines

Routines
. At the beginning of the year, teachers organise the routine.
After a few months, Ss can be in charge of organising it themselves.

How to go about the routine

> Write a sketchy plan of the day’s lesson on one corner of the bb, e. g.:
Hello song
Calendar
Weather
Feelings
> You can replace words with drawings for the weather and feelings.
> Start the lesson with the Hello song.
> Write TODAY IS (MONDAY) (MARCH 27) on the bb. There is a tendency
now not to include the ordinal ending, which you may start writing as
Ss grow older and know all the numbers.
> Ask Ss about the weather. You can draw the symbols on the bb.
> Ask Ss about their feelings. You can ask them Who’s happy today? and
those who are happy raise their hands. Count the number of hands

and write it below the happy face. Do the same with the other feelings.

Include your own feeling. Once this is over, add up the numbers and
compare the result to the number of students Ss should learn they
have to vote, and that they have to do so only once.

> When you finish the routine, go to the plan on a corner of the bb and
ask Ss which steps you can tick off.

> Before the end of the lesson, go back to the plan and reflect with Ss (in
Spanish) on why you have been able to cover it or not. This is a good

opportunity to show Ss that sometimes, some activity may take longer
because they need more time, and this is OK, but if you waste time
because they misbehave and have to stop the lesson, this is not OK.

b. The story sections: Look and listen

The in Storyline 1

through characters that learners can easily
identify with. Storyline 1 contains a fully-fledged story in comic strip form.
The story is based on a legend that lives on in many cultures: that of a
plesiosaur which, having survived extinction, still inhabits the depths
of a lake, surfacing every now and again to the amazement of solitary
onlookers.
In this case, , an eight-year old plesiosaur, is not alone in the lake.
He lives with his mum and dad in Lake Pluck in a beautiful mountainous
area, and keeps in touch with Grandma Nessie, who lives in a lake in
northern Scotland. But, being an only child, he has nobody to play with,
which is one of the reasons why his parents decide to send him to a
school for'human’kids on land. It is at school where he meets the four
eight-year olds who will become his great friends:
> , a lively girl of indigenous descent. She lives with her parents

and her two-year old sister Kim.

> and Eric,a pair of very friendly twins who live with their parents
and , their dog. Both are good at outdoor sports, Emma excelling
at football and snowboarding.

> , a computer whiz, loves helping his friends when they are in

trouble. He lives with his mum and is in a wheelchair.

At school Plucky also meets , his enthusiastic third form
teacher. Together with Annie’s father, Miss Kenny will be teaching the kids
to be responsible caretakers of their environment.

How to go about the stories

As teachers, we all want to make the reading of a story an enjoyable
experience. To attain our end it is advisable to:

> Check beforehand whether your recorder works well. It's most
frustrating when it doesn't.

> If you prefer reading the story aloud, practise reading it beforehand with
expression and enthusiasm. You can read the punch line -the final part of
a joke- with more intensity or slow down the pace to build up suspense.
You can also try making each character sound different. Read at a
leisurely pace: kids need time to take in what they see and hear.

> Whet the kids’ appetite for the story by including it in the daily plan.
Stick to a routine before starting with the story: sit on your desk if the
school permits it, or just write ‘Story time’on the blackboard.

> Engage Ssinto the topic of the story by chatting with them about
some anecdote or experience (either yours or theirs) related to the
story. The more links you can establish between the world of the
story and the kids' world the better. As the purpose of this stage is to
motivate learners and to activate their schemata, teachers can resort to
Spanish, the language of instruction. You can find possible lead-ins for
the different stories in the lesson notes of each unit of the book.

> Askrelevant questions aiming at predicting what is going on in the
illustration of the story. Avoid ‘language practice’ questions, e.g. What’s
this? to practise vocabulary if it is not relevant to the development
of the story. In every story, there are suggestions on how to elicit
predictions and inferences from learners.

> Have Ss listen to the story and check their predictions.

> Invite them to listen to the story a second time. Remember to give
them a second task for the listening activity to be meaningful.
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c. Activities

Activities are aimed at the development of both comprehension and
production practices. They are organised into recognition activities,
following the presentation of a teaching point, and then guided practice
activities. There are Building Confidence activities in the Teacher’s Book
which provide further opportunities for students to use the language
meaningfully. As the name indicates, they are to be used by teachers to
help their Ss develop confidence in using the language. This Teacher’s
Book also includes Expansion activities, in which several teaching points
are integrated into one instance of meaningful language use.

How to go about the icons

> Theicons are clear and show what Ss have to do.
> Elicit from Ss what they think they have to do. If necessary, you can
draw the icons and write the instructions on the bb.

o T
@ ~ How to go about listening activities

> You need to start by referring Ss to the icon.
> Elicit from Ss what materials, if any, they need to carry out the activity:
black pencils, coloured pencils, a rubber, glue, etc.
> Check that Ss have their materials ready. If they are going to do a
colouring activity, make sure they have the necessary coloured pencils
and that their tips are sharp.
> You should go over some listening rules with the Ss:
+ Do not make any noise while the listening is on.
- Wait until the end of the recording if you want to ask a question or
make a comment.
- Do not interrupt the recording, even if there is something you don’t
understand.
> Itis advisable to have a dry run (an example you come up with yourself
which is not included in the book and that you do with the Ss) so as to
check that everybody knows what to do.
> Play the recording or read the lines yourself.
> Check the Ss'answers by having either drawings or flashcards on the
bb.
> The use of the audio: it may be the case that it cannot be used for a
number of reasons. Listen to the audio at home for ideas on how to
imitate different voices or sound effects to make the listening livelier.

'T:f How to go about speaking activities

> Ask Ss to have a look at the icon. Make sure they understand what they
have to do.
> Have a few dry runs.
> It may be advisable to go over the vocabulary that Ss need to use,
especially if it was not used in the previous activity or if you start
the lesson with a speaking activity. This will reduce the number of
questions Ss may come up with while they are working.
> All the activities can be done in different ways, as outlined below.
« In pairs.
« In small groups.
- Dividing the class into two big groups.
« With the whole class being one member of the pair and you the other.
> However, young Ss may not be ready to work in pairs or in small
groups yet. If you want them to do so, make sure you teach them how.
This requires lots of examples and patience on your part.
> If Ss have worked in pairs or small groups, ask one or two pairs to show
what they have done to give closure to the activity.
> Work on some speaking rules:

- Be silent while somebody else is speaking.

+ Do not correct another student if he or she makes a mistake.
- Wait for your turn.

- Raise your hand to participate.

 Remain at your desk/ at your spot.

“
- ? How to go about games

> Have Ssfocus on the icons and tell you what they have to do.

> If they need materials, make sure they have everything ready. You can
check they have the materials ready by naming each item they need,
e.g. Ball? Soft toy? and by asking them to show it to you.

> Have as many dry runs as you consider necessary.

> Work on some rules:

« Wait for your turn.

« If you know the answer, raise your hand; do not shout the answer

from your desk.

+ Celebrate without shouting. You can whisper Hurray! and make the

corresponding gesture:

+ Never mock the losers.

+ Never mock or undermine the winners.
> You can play games by adding a score.

+ The class can be divided into random teams (with a new team per
class), you can have different groupings (e.g. boys and girls, odd
numbers and even numbers according to their position in the roll),
there can be regular teams or Ss can play against the teacher.
Draw a tally mark (I) every time a group scores a point. At the end of
the game or the lesson, invite Ss to help you count the number of
points each group has scored.

This is a good opportunity to show Ss that everybody can
contribute to their group. When a student wins, all the group
benefits from it. Ss can get the help of the other members of the
team as well.

If Ss misbehave or do not follow the rules of the game or activity,
some points can be deducted from their score. In this way, Ss learn
that their actions will affect others.

You can give Ss 10, 20, 50 and even 100 points so that they should
be exposed to bigger numbers.

@ How to go about acting out activities

> Tell Ss they are going to learn the lines and rehearse them all together
first.

> Have Ss repeat the lines after you or after the recording. Invite them
to imitate voices, the intonation and speed. Encourage them to add
sound effects and gesture as well.

> Tell Ss they can use memory aids -drawings, their cards, etc.- to
remember the lines.

> If several Ss want to act out in front of the rest, you can group roles
together or you can spread the performances over a couple of lessons.

lAl 'I
;] How to go about songs

> Have Ss look at the icon and tell you what they are going to do.

> Go over the vocabulary (lyrics) of the song. You can elicit the words of
the song from Ss.

> Play the song once for Ss to check their predictions.

> You can draw the stave on the bb and draw the words or use the
flashcards. Play the song again and, as you hear the words, point to
them on the bb. Invite Ss to do the same in their books.



Rehearse the song with the Ss (most probably, more slowly than
the recording).

Play the song again and invite Ss to sing along.

Encourage Ss to add some dance routine to the song. This way,
they’ll remember the words better.

Play the karaoke version for Ss to sing.

For another way of working with songs, go to the Songs
section in Starter A & B’s online Teacher Training Video at

@ How to go about reading

>

v

vV VvV VvV vV

Choose three or four words belonging to the same lexical set. They
should all start with a different consonant, e.g. blue, green, pink, red.
Show Ss the flashcards for them to name the colour or object.

Write the four words on the bb. Confirm with the grade teacher what
type of print Ss are used to reading (block capitals, lower case or
cursive).

Ask Ss to look at the words, and ask them where they think it says pink.
Match the word and the flashcard.

Do the same with the other words.

When Ss are familiar with these words, add a level of difficulty: two
words which start with the same letter, e.g. blue, black. Invite Ss to
predict which is which (using the flashcards). Help them become aware
of how identifying consonants and then vowels can help.

Remember Ss should only be asked to read words they can say.

Itis also important when Ss start reading to include the written word
and the concept (flashcard or drawing) at the beginning. After some
time, give them the words alone to see if they can really read them.
Once they decode the word, they should match it with the concept
(flashcard or drawing).

In the case of sentences or phrases, tell Ss there are some parts which
remain the same, e.g. I like biscuits, I like milk, I like oranges. Ss should
identify these chunks (sight words) and then identify what is different.
Ss should be given plenty of meaningful reading practice of these
chunks (I like, I have, the, a) since it helps develop fluency in reading.
Ss should then be given practice in identifying the same word written
in block capitals, lower case print and cursive. It is important that the
concept should be part of the activity as well.

Reading instructions is a reading activity in itself. Encourage Ss to
read instructions.

For further ideas go to the Reading Comprehension section in
Storyline 1 & 2's online Teacher Training Video at

M How to go about writing

Ss should start writing words they can read quite easily.

Ss need lots of fine motor skill activities. These activities should not
focus on the physical act of writing alone, but should incorporate
meaning as well.

Let Ss use the type of print they are most comfortable with: block
capitals or cursive.

Encourage Ss to help you make classroom posters with vocabulary.
This is a type of wall picture dictionary. Every word should be written
on a piece of paper. Fold it in twos so that the word is covered and
make the drawing on the outside flap, so that the poster should be a
collection of drawings.

When Ss cannot remember how to spell a word, they should go to the
poster, lift the flap and read the word. They should not be allowed to

>

>

take their notebooks so that they make the effort to remember the

word.
e,

How to go about workbook activities

Each exercise has a clear linguistic focus. However, they are not
mechanical since no exercise can be completed unless Ss understand
what it says.

Ask Ss to check what they have to do by focusing on the icons and
instructions. Ss should be given the opportunity to do the exercises
orally before they start writing the answers, even if they have to do the
exercise for homework.

When there are options, encourage Ss to account for their choices.
These instances are signalled in the suggestions for exercises.

Check the answers on the bb. If the exercise is open, i.e. there may be
different answers, check that Ss understand this. You may write on the
bb the part of the answer which will be the same for all Ss.

Each exercise is followed by an Expansion activity which uses the
exercise as a springboard for further opportunities to use the language
and reflect on it.

d. Pronunciation

Pronunciation is not worked on separately from activities, but should be
an integral part of them. Specific problem areas for Spanish speakers are
dealt with on a unit by unit basis.

How to go about pronunciation

>

Invite Ss to repeat, imitating the characters in the book, their
pronunciation and intonation.

Ask Ss to play different roles when saying something, e.g. Imagine
you’re a huge elephant, a beautiful princess, a small mouse or an
ant.

Encourage Ss to say the lines together with the recording once

they are familiar with the utterances. This should be done only with
short stretches of language, e.g. one line at a time, not the complete
dialogue.

e. Playing with flashcards

The Teacher’s adoption pack for Storyline 1 and 2 comes with a set of
flashcards.
The set includes:

- all the lexical items presented in the Pupil’s Book
« the characters

How to go about flashcards

>

Flashcards can be used for games creating some information gap, i.e.,
by showing only a small part of the card or by flashing it. This way,
language is used meaningfully since Ss have to tell the teacher what
they think something is, rather than simply say what is obvious and
everybody can see.
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> You can also hold all the cards in your hand as if you were holding
playing cards. You can number the cards and ask Ss to choose a
number so as to pick out one card. You can also play crazy finger: you
move your forefinger very quickly from the first to the last card and
when one of the Ss says Stop, that’s the card you pick out.

f. Building learner autonomy

How to go about the level of challenge

> Sscan be invited to decide on which level of challenge they want
to work. You can ask Ss if they want the activity to be difficult (use
gesture) or easy (gesture again).

> You can change the level of challenge by showing a bigger or smaller
area of a picture, by flashing it more or less quickly, by miming
something more or less quickly, etc.

> When playing guessing games, you can also ask Ss whether they want
it to be easy or difficult. For them, difficult will mean those words they
find more difficult to remember or say.

How to go about the management of time

> Ssneed to learn how to manage time.

> Writing the daily plan on the bb and going back to it at the end of the
lesson gives Ss an idea of how much they can do in a given amount of time.

> You can time activities as well. If there is a clock in the classroom, tell Ss
that they will have to stop when the long hand is at a certain number. You
can stick a pointer on the clock to show where the long hand should get
to. Itis not necessary for Ss to be able to tell the time. Every now and then,
ask Ss to look at the clock and ask them if they need to hurry up or not.

> Ifthereis no clock in the classroom, you can use songs to measure time.
Tell Ss how many songs you'll be playing. Longer activities will require
three or four songs and shorter ones only one or two. You can use any
song in English.

> Itis very important at this stage to give Ss something concréete for them
to measure time. If you tell them ‘10 minutes; it won't mean anything.

OUR POSTER

> Atthe end of every unit, you can make a poster with the Ss on which
you show the vocabulary of the unit:

> Ask Ss to bring cut-outs from magazines or drawings from home.

> Depending on the number of Ss, you'll need one or more sheets of
poster or cartridge paper.

> Elicit from Ss that they will have to approach your desk in small groups
to glue their cut-outs.

> Make a classroom display of the posters. Ss can use these posters as
wall dictionaries.

DEVELOPING COGNITIVE, SOCIAL AND
INTERCULTURAL AWARENESS

There are plenty of opportunities throughout the series to develop
awareness in Ss. There are no specific or separate worksheets or activities
since these educational objectives are at the core of the approach which
underlies the series.

Cognitive awareness

This umbrella term refers to the
.It has come to be
regarded as key to successful learning.

8

Kids need to be helped to see what languages are meant for, i.e., as a
means to construct and understand meanings. Learners need to be
helped to see which strategies they use to remember new words and
their pronunciation, linguistic chunks, etc. They have to be able to
evaluate how much they have learnt.

Young learners may not be ready yet to reflect on their learning process;
nevertheless, they can be initiated into this reflective process. When
teachers elicit from learners what materials they need, they are focusing
on cognitive awareness: they become aware of what they need and

can plan and organise themselves if they have to do activities on their
own. Teachers can help learners to monitor their progress and their
performance by making them reflect on how much they remember
from previous lessons, how they can use songs and raps as a source of
reference when they can’t remember a word. Learners can also start
reflecting on the similarities between English and Spanish, which they
can use to learn better. This does not mean that they or teachers will

be resorting to constant translation. It is by focusing on similarities and
differences that learners can start contrasting and comparing elements
from either language, which in turns engages them into processing
information, thus leading them to a better knowledge of both their
mother tongue and the target language.

Social awareness

Kids at the age of eight/ nine may be used to working together, which
does not mean they are used to working in teams. It takes time for them
to learn how to do so.

In order to work in pairs or groups, the first thing Ss need to know is what
exactly they have to do. It is easier for them to start working as a member
of a group or pair when the rules are very clear, there is no ambiguity and
they know what is expected from every member.

. It is through stories and their characters that Ss are provided with
the opportunity to see how somebody’s positive behaviour can make
other people’s lives easier and happier, and how by being inconsiderate
one can hurt feelings or cause embarrassment.

Stories we read in childhood have a profound effect on our attitude and
behaviour by broadening our understanding of ourselves and the people
around us. This is why Tommy, one of Plucky’s closest friends, is a disabled
child. The inclusion of a character with a mobility impairment aims at
promoting a more integrated world. Tommy leads a full life just as his
friends do and, at moments, he even adopts leadership roles.

Moreover,
. Ss respond both to the teacher’s tone of voice, gestures and
miming as well as to their friends’laughter, silence and interest.

Intercultural awareness

The world is characterised by diversity. Awareness of similarities and
differences among cultures is a first step away from ethnocentrism, which
only finds value, rightness and sense in one’s own cultural patterns.

At the same time, they will learn about their own cultures and value them.
As English teachers, we need to help Ss focus on diversity, for which a good
starting point is the inclusion of kids from different ethnic groups to be
found in the story. They accept each other without asking, or forcing others
to change, which is the essence of acceptance and social harmony.

This is further developed on page 112.



How to go about the posters

Both posters in Storyline 1 can be written on with a board marker, and
erased afterwards. In order to protect them, and to leave them on one of
the walls in the classroom, you can do the following:

> Paste the poster on a sheet of cardboard.

> Stick it to a plastic hanger, é

or to the plastic handle of a shopping bag as shown

in the image. In either case, this will be useful since you i |

can hang the poster anywhere in the classroom. You can hang it on the
board for the routine stage, and then leave it at the back or on a wall.

> You can also laminate it by applying three or four coats of equal parts
of glue mixed with water. The glue to be used has to have
a transparent finish. You must let the poster dry before ‘,
you apply a new coat. It is advisable to use a wall painting b
brush as shown in the illustration.

Each poster can be used in different ways, which will be described below.
However, some points are common to both:

> You can appoint poster helpers, who will be in charge of placing it
on the board at the beginning of the lesson and then putting it back
where it is kept. You can use the helper badges downloadable from

> You can start leading the routine stage yourself and after some time,
which will depend on each group, you can appoint different kids to be
the ones in charge of each poster — one for the calendar and another
one for the routine poster. They will be asking the questions, e.g. Is it
cloudy today? Is it rainy? Is it hot? Or What's the weather like today?

> You can make flashcards with icons, illustrations or words to include
other elements. These flashcards can be laminated as explained before
or using any other laminating procedure. To stick them on the poster,
you can use either a flexible adhesive substance (such as Blue Tack © or
Uhu Tac ©) or masking tape, which sticks fine and is easy to remove.

> If you use icons or illustrations for these flashcards, after a while you can
also make word flashcards for the kids to match to the correct image.

Calendar poster (TB page 109)

For the first class, write all the numbers up to the one before the day on
which you have the first lesson. It does not matter if kids have not learnt
all the numbers yet, this is a natural way of introducing them. If you do
not have classes every day, you can ask kids, e.g. if the first class was on
March 4" and today is March 7, What about today? (gesture) Four? Yes or
no? (as you show the number flashcards or as you write the number in the
correct square or somewhere on the board) Five? Six? Seven? You can use
this procedure whenever you have a class.

You can use patterns, which help kids develop logical thinking. For the
first month, you can use two or three colours to write the numbers, e.g.
red, blue and green. Show kids you are following a pattern for them to
decide which colour you should use for each day. Once they are familiar
with this routine, you can introduce vocabulary areas, e.g. shapes —
square, triangle, circle, oval - big/small, e.g. a big circle, a small circle - or
revise lexical areas you have already taught, which you can vary every
month. For the patterns, you can use small slips of paper which you stick
in the right square or you can draw using board markers.

In the second semester, you can introduce Yesterday was... . This does not
mean you will be teaching the Simple Past tense. Kids will be naturally
exposed to past forms, and when the time comes for them to become
aware of how the past tense works in English, they will draw on their
previous knowledge. You can start with the regular procedure for the
date and ask kids, e.g. (if today is Wednesday, August 8™") What about
yesterday? (pointing to the calendar) Yesterday was Monday. Is it OK?
Yesterday was Tuesday. Is it OK? Yesterday was 7". Yes or no? Yesterday was

9?2 You can also teach Tomorrow is... using the same procedure. The
Simple Present Tense is the correct tense when dealing with statements
about the calendar, i.e. fixed information as in There are 30 days in
September, or My birthday falls on a Saturday this year.

There is a blank calendar on page 13 in this Teacher’s Companion, which
can be photocopied and used by kids every time a new month starts. A
blank copy of the calendar can also be downloaded from

Routine poster (TB page 109)

This poster has been designed to go over the basic elements of the
routine: the date and the weather. Teachers can include other elements,
e.g. feelings, number of boys and girls present, among other ideas.

To circle the correct option, you can use board markers or you can cut out
three ellipses to place on the correct options. In this case, it is better to
use either cardboard or cartridge/sugar/construction paper. To stick them
masking tape or a flexible adhesive substance is a good choice.

When working on the weather conditions, Yesterday was. .. can also be
used. If you decide to work on the future as well, will has to be used, e.g.
Tomorrow will be sunny, since these are instances of prediction.

For the weather conditions, you can start by asking kids, while pointing to
the correct symbol, e.g. Is it sunny to day? Is it cloudy today? Once kids have
identified the weather conditions and temperature, you can provide a
synthesis, e.g. Today is warm and sunny. You may also introduce although
naturally, e.g. Today is sunny although cold.

If you decide to teach Yesterday was... you can ask kids to keep a daily
record of the weather conditions. In this way, when you have a class with
them, you can ask them about the days in between classes. For instance,
if today is September 27, and you last met on September 24, you

can ask kids about the weather today, and then about the days before,
e.g. Was it rainy yesterday? (while pointing to the correct square in the
calendar poster). What about Tuesday 25th? Was it sunny?

You can give kids a print-out of the calendar poster, which you can
find on page 13 in this Teacher’s Companion or on the website

.They will need one a month. In this
worksheet, apart from writing the dates, they can keep a record of the
weather conditions. Kids can also colour the squares for holidays, i.e.
Saturdays and Sundays and any other public holiday. They can also signal
classmates’ birthdays. For this, they can draw a cake, a balloon or a party
hat. At the end of each month, you can give kids a quiz, which they can
solve individually, in pairs or in small groups. The following are ideas for
the quiz. You can include new ones every month, increasing the level of
complexity.

How many holidays (this month/in August)?
How many birthdays?

How many (windy) days?

How many (cold) days?

How many (rainy Saturdays)?

What was the weather like on (Monday 7%)?
Was it hot on (Friday 24t)?

vV VvV V V V VvV
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http://www.pearsonelt.com.ar/storyline/pdf/PC/Routinecards_L1.pdf

The rationale underlying the series and
NAP: Nucleos de Aprendizajes Prioritarios

The“Nucleos de Aprendizajes Prioritarios” for foreign languages (NAP-LE,
available at

) were issued in 2012 and apply in every jurisdiction in the
country. They refer to learnings that all students have to be able to
construct during their school years. The emphasis is on learning, and
on teachers and institutions providing opportunities and creating the
right learning environment for learning to take place. The NAP-LE cover
both instrumental and formative aspects of language learning organized
around six areas:
Listening
Reading
Speaking
Writing
Reflection on language - language awareness involving English and
Spanish, the language of instruction.
> Intercultural reflection - intercultural awareness.

vV VvV V VvV VvV

Language is conceived of as a social practice, rather than a composite of
skills, which entails the following:

> Language cannot be separated from culture.
> The natural and meaningful unit is the text — written or oral - which is
always embedded in a context.

In the Storyline series, the text is the means by which kids are exposed
to the language. All the texts are embedded in a context in which
language is used meaningfully to construct meanings. The message to
convey is clear, in keeping with the type of participants involved in the
communicative situation.

What is meant by instrumental and formative aspects? Instrumental
aspects refer to kids learning and being able to use the language
meaningfully, whereas formative aspects have to do with the learners’
construction of citizenship, in which literacy development and language
practices play a key role.

How are instrumental and formative aspects dealt with in Storyline? In
this approach, structures, tenses, conjunctions and other elements are
tackled as linguistic discursive elements that help the construction of
meaning. Therefore, they are not the starting point of any teaching unit.
When young learners are helped to become aware of how English works,
they do so by always making the connection between meaning in context
and form. They will also be encouraged to establish comparisons between
English and Spanish, the language of instruction, since these comparisons
can aid in incorporating or remembering linguistic rules, in understanding
why some sounds may present a challenge to Spanish speakers, and in
seeing the connection between the spoken and the written forms of
words, among other instances. Metalanguage is not used at all since for
the majority of kids, it would be a further concept to learn. In every unit,
under the heading “Language Awareness’, teachers are presented with
areas of linguistic reflection, both inter and intra language, which will

help young learners become aware of how English works. In many cases,
as they compare and contrast English and Spanish, they will gain a better
understanding of how Spanish works as well. There are also teaching notes
in green boxes which focus either on difficulties young learners may have
—for instance, the tendency of Spanish speaking kids to understand the
word brothers meaning brothers and sisters, or the fact that young learners
may not understand what we mean by a full sentence, - or on aspects to
consider, e.g. asking at school if all kids have a mother and a father.

The following is a synthesis of how the practices of language - listening,
reading, speaking and writing — are approached in the Storyline series, in
keeping with the NAP-LE.
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Listening

As stated before, the text is the natural unit of language. However,

it should not be understood that a text means at least two or three
sentences. Instructions such as Listen are examples of texts: there is a
message to convey, there is an intended interlocutor, there is a purpose
to the text, and it has a name. In this case, the message is clear, the
intended interlocutor is the kids in the classroom, the purpose is to draw
kids' attention since the teacher, most probably, has something to say to
them, and the text has a name: it is an instruction.

We stress the importance of kids understanding what they have to do
before they start any listening activity. They can read the instructions,

use the icons to support their understanding and also pay attention to
the teacher’s gesture. There is always a first listening task that aims at
global understanding, usually to check the kids’ hypotheses on the text
they are going to listen to. These hypotheses are based on predictions
from illustrations, from titles or other elements and help kids activate
their schemata as to the topic. It is not important if their hypotheses were
right or wrong. Even if they were not close to the topic of the text, the fact
that kids realize this is evidence that they have understood the text. This
first global listening also has the purpose of showing learners that they
may understand the text even if they do not know all the words. By the
same token, they may know all the words and yet, not understand a text,
usually because kids could not activate their schemata.

Kids are exposed to a variety of text types, either read by the teacher
or recorded by kids and adults, including poetry, songs, stories,
guessing games, among others. All these activities are accompanied
by illustrations that help kids understand the text. When they listen,
activities are proposed for kids to identify the communicative situation,
the interlocutors and the possible topic of conversation. Depending on
the task, kids are also helped to become aware of the type of listening
they should tune in to: global or for specific information. As part of

the reflection, they will focus on paraverbal features of the text such

as intonation and volume, as well as on some characteristics of oral
texts, e.g. formal and informal features or intonation in questions and
exclamations.

Reading

In some way, reading is a mirror of listening since they are both based

on a text, oral in the case of listening and written in the case of reading.

In the same way that kids can find clues in paraverbal features when
listening to a person, when reading, they can find clues in the paratext —
titles, illustrations, graphs, and the layout, among others. These clues will
help readers understand the text. Moreover, they will be the source of
the predictions kids will come up with before they read the words in the
text. As kids read, these clues, together with other linguistic discursive
elements, will help learners construct more accurate meanings, which will
prove a positive motivating activity that will contribute to learning.

Through the variety of text types kids are exposed to they will get to
know other worlds, other realities, and reflect on their own. In the earlier
stages, the use of illustrations and other types of visual support will be
necessary. As kids progress in their learning process and gain autonomy,
there will be less visual support since kids can resort to linguistic
discursive clues in the text. Apart from learning about other worlds, they
will also approach texts to find information and carry out different tasks.

Speaking

In the early stages, speaking will be approached as part of an interaction
between different participants, usually the kids and the teacher, as a more
able peer who will lead the conversation and, little by little, will invite
learners to join in and gain autonomy.


http://www.me.gov.ar/consejo/resoluciones/res12/181-12_01.pdf
http://www.me.gov.ar/consejo/resoluciones/res12/181-12_01.pdf

In Storyline, teachers are presented with ideas for classroom interaction
with kids, e.g. greetings, talking about feelings and asking for permission,
among others. These interactions are carefully structured so that

learners should be given the scaffolding they need. Kids are also invited
to participate in rhymes, songs, tongue twisters, and other text types

of the sort. As they become more confident language learners, they

will participate in dialogues, dramatizations and will even produce
spontaneous utterances which will, most probably, be imitations of
what the Storyline characters say in the stories, or something the teacher
frequently says. Some kids will make use of linguistic discursive elements
they have learnt and will combine them to create meanings. Though
these utterances may not be grammatically accurate, they provide
excellent instances for teachers to see where kids are in their learning
process and what hypotheses are at stake. It is better not to correct

kids but to offer the correct version as natural feedback in the course of
conversation, e.g. St: You like hamburgers? T: Yes, do you like hamburgers?,
or St:Is a TV in my bedroom. T: Oh, there’s a TV in your bedroom. Is it small?

In Storyline, there is heavy emphasis on language and meaningfulness
and therefore, every speaking instance is presented as part of an
interaction in which there is one or more messages to convey,
participants who either construct the message or are the intended
recipients of the message, in a clear, communicative context. It is these
contexts that teachers will refer to when they work on language and help
kids become aware of how language works. As stated before, grammar,
structures and vocabulary are tackled as linguistic discursive elements
that help construct meanings.

Writing

In Storyline, there are activities to be solved in writing and writing
activities. In these last ones, there is a message to be conveyed and a set
audience for our message. There is also a clear and meaningful intention

to write. All these elements are present in any writing situation outside
school.

Kids are invited to write short, simple texts such as notices, captions,
picture dictionaries, among other examples. In order to do this, kids need
to be exposed to several samples which they can use as models. Kids are
asked to reflect, guided by the teacher, on the characteristics as well as
the purposes of the texts. In some cases, as a first approach, the teacher
can decide to have kids dictate the text to himself/herself who will write it
on the board and reflect in a loud voice on what he/she is asked to write,
modelling the type of reflection a writer, and later kids, will be involved in.

A good instance of writing is the creation of a new text changing

some of its elements, e.g. characters or their description, the setting,
what characters do, among other examples. This can be done with the
teacher’s help first. Following Vygotsky’s Zone of Proximal Development,
we should remember that what kids can do today with the help of a more
able peer - the teacher in this case - they will be able to do on their own
tomorrow.

Whatever texts are created by the kids, it is very important to socialize
these productions, both inside and outside the classroom. The following
are ideas for this: school noticeboards, the school or the group’s blog, a
‘travelling folder, among others.

Finally, it is essential for kids to see the relationship that exists between
reading and writing, which will favour the development of writing.

Language awareness

As stated before, language as a system is not the starting point. There
is also an important distinction to be made between explanations and
awareness. An explanation is something a teacher provides, which only
requires learners to listen. Awareness, on the other hand, places the

learner in a cognitively active role since it is the learner who will become
aware.

Learners should be asked to reflect at two levels: intra and inter language.
Intralanguage reflection refers to comparisons and contrasts considering
examples or cases in English. For instance, the similarity that exists
between | don't like and | don’t have, or the fact that there are three
pronouns for the third person singular - he, she, it — while only one for
the plural - they. Interlanguage reflection, on the other hand, is related

to those instances in which comparisons and contrasts are established
between two — or more — languages. We know that kids’mother tongue
may not be Spanish for some, but since it is the language of instruction at
school, comparisons in Storyline are related to English and Spanish. If kids
should speak or know any other language, this interlanguage reflection
would apply as well. The idea behind this is not to ask kids or teachers

to translate but rather, to use Spanish as a source for kids to learn and
understand how English — and even Spanish — works. When there are
regularities and similarities, e.g. the s for plural nouns, learning is made
easier and faster by making reference to what kids already know, e.g.
how to form the plural in Spanish. Phonologically speaking, the same rule
applies in both languages, though -es is pronounced differently. In the
case of differences, focusing on them makes learners bear in mind what
they have to pay attention to, as in the tendency for Spanish speakers to
add a /a/ sound before words starting with an /s/ sound followed by a
consonant, e.g. school, or to place the adjective after the noun.

Though they are detailed at the beginning of each unit, the following
is a summary of the points kids will be reflecting upon. The list is not
exhaustive at all as there are plenty of opportunities for teachers to go
beyond what is proposed.

Intra language:

> Print sound relationship

> Intonation, in particular in yes/no and wh- questions
> Adjective before the noun

> Some English vowels: /p/, /&/, /u/, /a:/, /i/, /i/, /0:/, /3:/
> Some English diphthongs: /au/, /ia/

> Final /1/ sound

> Shortanswers

> is,are,am

> a/an

> gender agreement

> s genitive

Inter language:

Intonation in questions

Quality of the following sounds: /p/, /k/, /t/,/d/, /b/, /t/
Plural formation

The pronoun it

Presence of the subject

Structure to speak about age

Gender agreement

Adjectives and number (plural)

Constructions to denote possession

The use of capital letters
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Kids are presented with a variety of activities or exercises both in the main
section and in the workbook section of their books. None of the activities
can be solved unless learners understand. All these activities provide

a source to revise and integrate language, and for learners to reflect at
different levels: language, strategies, text characteristics, among others.
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Intercultural awareness

As to intercultural reflection, opportunities stem from the context, from
the situations and illustrations. It is the teacher’s choice to decide which
aspects of intercultural awareness he/she will focus on. In Storyline 1,
intercultural awareness revolves around the concepts of politeness,
diversity and differences. The purpose behind these choices is twofold:
for young learners to become acquainted with other realities, with
other ways to organize the world around them, and to become aware
of their own reality and to value it. This will help them develop a sense
of belonging in the different cultures they are immersed in. Ideas are
presented below that can be starting points to work on these concepts.

In the Hello Unit, teachers can focus on greetings and forms to address
adults and kids in both English and Spanish at school. This is a good
opportunity to invite kids to tell the rest about other languages they may
know or speak at home and their greeting customs, or to help everybody
become aware of the different varieties of Spanish spoken by the
different members of the group, including the teacher and other teachers
at school. This will give teachers the opportunity to raise kids'awareness
that there are several varieties of Spanish in our country, that no variety is
better than the rest and that there is no such thing as ‘we don't speak well
because we speak a different variety! If you did this when using Storyline
A or B with the same group of kids, you can conduct this discussion

as a reminder, or to challenge kids to see how much they remember
about other ways of greeting, for instance. This unit can also be used to
introduce the topic of diversity, disabilities and society’s attitudes towards
them. Most kids will say that Tommy has a disability — he’s in a wheelchair,
though Emma has one herself: she wears glasses.

Unit 1 presents the characters in action. Though of different ethnic
backgrounds, the kids enjoy playing together and are ready to welcome a
new friend, Plucky the plesiosaurus, once they are able to overcome their
natural apprehension at the unknown, and to realize how much they
have in common. The same applies to Plucky and his fear of the kids’small
dog, which to him, paradoxically, is a monster. Being afraid is nothing to
be ashamed of. Moreover, by the end of the unit, he will have outgrown

it by being made to feel comfortable with the dog with his friends’ help.
Other topics under discussion are respecting other kids' private property,
caring for the well-being of others and learning to share: three life skills
which make communal living easier.

Unit 2 reinforces the importance of a respectful and caring attitude
towards new-comers as well as towards those with special needs like
Emma, who needs to wear glasses, or Tommy, who needs to use a
wheelchair. The same applies to greeting and treating classmates’ parents
and siblings with proper respect as kids are extremely sensitive to
teasing. As to the gender stereotypes which appear in the unit, mainly for
the sake of convenience, like Annie’s mum wearing a skirt and Plucky’s a
necklace, it may be useful to highlight the fact that clothing and jewelry
or decorative items are not gender specific.

Unit 3 focuses on the impact of highly engaging technologies on kids’
daily lives. Just as they allow the characters in the story to communicate
with relatives and friends at unthinkable speed, and learn about the
world at large, likewise, their overuse may keep kids from spending time
with the family, or helping with household chores as in Tommy’s case, or
may confuse them regarding when and where to use them as in Plucky’s
case in the classroom. Another interesting topic to deal with is how signs
of affection vary in different cultures, which, of course, does not entail
people being more or less affectionate. Lastly, learning about myths,
legends and tales from around the world, as those of Nahuelito and the
Loch Ness monster, is a good way of triggering the kids’ imagination and
exposing them to the richness of their own cultures and that of others.
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Unit 4 also deals with technology, with kids as true digital natives as in
Tommy's case, and how their expertise astounds the older generation,
the digital immigrants, such as Plucky’s grandma. Another topic worth
mentioning is the importance of strong family ties for a child’s well-being.
Plucky misses his grandma who lives a long way away; however, thanks
to technology, he can keep in touch with her and strengthen his bond
with her. In this unit Tommy’s bedroom is shown, which provides a good
opportunity to discuss the topic of disabilities and how different cultures
approach and deal with it.

Unit 5 presents kids with the natural phenomenon of snow, which may be
new to those living in temperate areas. It also introduces them to winter
sports and winter activities like making a snowman, and to how our
natural environment conditions our life-style to a great degree. Another
feature worth discussing is the fact that kids may not only learn from
adults but from other kids, as does Plucky with his snowboard thanks to
Emma’s lessons. Finally, with the upsurge of vegetarianism, an interesting
question to pose to the class is whether they consider it right or wrong to
kill animals for sport, as in the case of the fisherman at the opening scene
of the unit.

In Unit 6 intercultural awareness can be raised by discussing the types of
games played by different families and different communities as well as
which are their favourite toys. Regarding the latter, an interesting topic
would be to discuss to what extent certain toys are just for boys or just
for girls. Another issue which is also culture-bound is which animals are
considered exotic and which are pets for each community.

In Unit 7 going on a picnic provides kids with the opportunity to acquire
environmental education such as the importance of putting out a fire, or
not feeding wild animals, as well as to have lots of fun by getting to know
adults and other kids outside the school or home environment. This is
why Annie’s father strives to integrate Tommy in the outing by taking him
on horseback, an attitude of his which will benefit the whole group and
which shows kids how we can all contribute to make our world a better
place. The topic of food also presents us with opportunities to discuss
intercultural issues, not only from the point of view of what we like and
are used to eating but also showing the connection there exists between
typical foods and what grows in the area. By way of example, there are
many typical dishes which include corn - a crop grown in many parts of
Argentina.

Unit 8 focuses on three learning experiences. Firstly, that of inviting
friends"home or being invited to their place, an experience that broadens
kids'intercultural awareness by showing them other lifestyles and their
inherent richness. Secondly, that of cooperating in the organization of

a party or celebration, as is the end-of-the-year one, and thirdly, that of
experiencing a sense of achievement at the progress made during the
school year with the support of teachers and parents. It is important

to help kids realize that the notion of achievement, success and failure

is culture related. For instance, for some kids sleeping without a light

on may be an achievement, while for others, this may be part of their
routine. While a sense of achievement is universal, what different cultures
consider an achievement may differ.



THE TEACHER TRAINING VIDEO
Reflections on Classroom Stories

This video, the second one in the series, has been created with the aim
of showing how the principles that underlie the series can be put into
practice in the classroom.

What can you find in the video?

In this video the authors develop key aspects related to the teaching of

English to kids.

Each module is divided into three sections:

> Opening to the topic by the authors.

> Classroom sequences - extracts from real classes where each teaching
aspect can be seen at work. In these extracts, Ss interact naturally with
their teachers in their regular classrooms.

> Rounding up - reflections on what happened during the lessons and why
different things may have happened.

Enc uentros Escuela 4~ Hogar

At the back of this Teacher’s Companion you'll find this photocopiable guide
which aims at helping parents and care-givers accompany their kids in the
wonderful experience of learning English, whether they know the language
or not.

The guide can also be downloaded from

For each unit in the Pupil’s Book there is a page in Spanish which is divided
into four sections.

Section one contains the story within each unit, or the story behind the
story. Parents will thus be able to follow their kids'retellings or construct the
stories together with them. Moreover, parents are invited to establish links
between what happens to the characters in the book and what happens

to their own kids as a means to tackle issues such as problem-solving, the
need for sharing things with others, etc.

Section two connects the story to life outside school. There are plenty of
opportunities to develop social awareness and values in Storyline. Parents
can use them for their kids to see the relationship between what goes on in
the English class and everyday life.

Section three tells parents what their kids are learning at school. Parents are
given tips on how to help their kids remember what is being taught and use
it in game-like activities at home.

Estimada familia:

Mi nombre es ... y soy e[/ la profesor(a) de in.glés. Vamos a tener
clases los dias ...... . Para estos dias, los chicos tienen que tener en sus
mochilas: el libro Sforylin.e |, un cuaderno de 24 /uzjczs, la’,oL'z negro,
goma de borrar, goma de pegary lépices de colores.

Para establecer una comunicacion fluida, (fodos los viernes/

cada dos semanas) voy a mandar una notita en el Cuaderno de

Comunicaciones.

LOS CILL'CDS van a fen.er fa,rea [OS c{Zas

que fzn._qa.n. su material listo la clase si_qu,ien.fe.

El libro de los chicos L'n,c[u.ye las canciones que vamos a cantar en
clase en. MP3. A lo largo del afio les iré enviando sugerencias de

/Li,jos y a.com.,oarlarlos en este recorrido. Espero que las disfruten.
colegio los dias ...... , en el sigu,ienfe horario: ...

Un saludo carifioso,

| [firma del docente]

, la cual va a estar ex,olL'caJa.

en e[ cu.az{ern,o de In,g[és. LBS FIZJD 1[1.6 lOS ayu,den /Jdl‘d a.segu.rarse JB

actividades sencillas que forman Inarie de Encuentros Escuela + Hogar,
una gu,icz en eslpaiio[ que les /oerm,ifira’. acercarse al a.prendiza:je de sus

En caso de que necesiten comunicarse can.mL'go, pu.eden, acercarse al

How to go about the video

The video does not follow any order in particular. Teachers are invited to
watch segments in any order, depending on their interests and needs. The
Opening and the Rounding up sections provide an opportunity for teachers
to understand the principles and reflect upon them. The Classroom
sequences provide an opportunity to see it all in action.

Note that the video has been uploaded to our website in a way that allows
you to choose to see either a whole module from beginning to end or the
individual segments that you are interested in.

For ease of use, this video offers the option of using subtitles either in
English or in Spanish.

Finally, we would like to stress that this video does not constitute a set

of do’s and don'ts. Quite the opposite, following these same principles of
meaningfulness, our objective has been to show one possible way in which
teachers can approach the challenging activity of helping Ss learn.

Justgo to and enjoy!

The Luz, Cdmara, Accién section offers suggestions of films which are
thematically related to the stories in the units, for parents and care-givers to
share with their kids.

Lastly, the lyrics of the songs have been included in case parents want to
sing them with their kids, with or without the help of the audio.

To sum up, the guide aims at bridging the gap between the school and the

students’ families. It provides parents with a window into their kids’ English

class and gives kids the chance to share their learning experience with their
families.

NOTE: You can either send parents a photocopy of the corresponding unit
or direct them to the following site www.pearsonelt.com.ar/storyline, where
they will find the complete guide.

How to go about parent involvement

You can reinforce and strengthen this connection between home and
school by sending parents a letter at the beginning of the year informing
them about what their kids will need for their English class and how their
support will enhance their kids' learning.

It is easier for parents to help their kids when parent-teacher
communication is direct and regular. Below you will find examples of letters
you can send to parents throughout the year.

-4 fa,n[[[q_-
"-Z(«zr[es

. ilia:
Esfl,m-a.da faﬂ;dnd&n .

Mu,c/w-s g,-a,cias.

cenf‘*]

[ﬁrma, del do

Introduction > 13



's9|6ul U RINIDSS B
's9|1bul ud

A oue|[935BD UD BINYLIISD
9p BWIO} B| 313U
uoejaJ e 'pepljelo e A
111359 eige|ed e| aud
uoIde|al B 'soAla(pe
so| A jeanid [9p osn |3
"sajeun|d sew.o

‘saiquiouoid ap osn |3
's9|bul U _INUIDSS B
's9|1bul U

£ oue||215eD U BINYLIDSD
9P BWLIO) B 213U
uoIde[3l B ‘PepI|RIO

e| A e142sa eiqejed

e| 93U UQIDE|RJ B

‘)1 ‘ays ‘ay a11us ugIde|aY
‘leutwou

95eJJ | Ud Saiopedyipow
SO| 9p UapI0 |3

"aADY

| K w,j a1u3 sepualRyg
's91bul us A

OUE||91SED UD eINYLIDSS 9P
eWLIOJ B] 313U UOIde[a)
e "pepi|eso e| A e3dsd
eiqeled | 213ud UoIde[I
e 'sajesn|d sew.o4

‘leujwou
95l B| UD S2I0pEDYIpOW
SO| 9p UdPIO |3

‘s91bul us A

OUE|[915BD U BIN3LIISD 3P
eWIOJ B| 2J3US UOIDR[3I BT
‘sjean|d sewoy se
‘oue|[915ed Ud A s9|bul

U S9)UI3yIp SOPIUOS

VYOILSINONIT
NOIX31434

‘ejbojouday

e[ 9p OSN [ "UOIDBDIUNWOD
e| 3p JojeA |3 'onlresadood
oban( [ap Jojen |3 epuaIyIp
e| 3p uoideIdadY "Sedis)y
sedfisiaioeled Jod 01adsay

2ywiad

sou anb o] A ejbojouday e
"ugledIUNWOD
e7°ugieladood e| A epnhe
©7°2[9NS3 B| UD Se[bai
seq oban( |ap se|bai

se ‘opeuapio oban( |3

‘PepISISAIP

e| 9p uoIdeIdAdY "B|aNISI B
ap JojeA |3 ‘oudfe £ oidoid
10143 |e juaiy dfezipuaide
9P PNUIDY 'SAUUJIP
so1snb Jod 019dsay
*S9}URIRYIp Seljiwey Jod
019dsay "sajeyuasedouow
sel|iwe4 'sedidjy ou A
sedid]} seljiwie "eljiwey e|
9P UQIDRIO|.A 'SDIUIAJIP
sodwsai Jod 03adsal |3

Jedwod

|3 "'uodedNps euang A
©/$9110D &7 "UoIdRIad00) B
K ugdeloge|od e 1apiad
A seueb J1aqes :06an(

|e uaJy afezipuaide

3P pNIPY "SauUdPI0 A
seubisuod ap ojusIWINGIS
"eidoud einynd e| e souafe
saiquiou Jod 03adsal |3

"s9|elIalew so| ap A sa1e|0dsd

S3]13 50| 3p OpepINd 3
"PepISISAIP €7 Pepiuap! e

SFHYOTVA

*s9|bul us seiqejed
213ua A oue||915€d
|9 As316ul [9 313U
SapN1|IWIS Jedsng

‘seige|ed 4J320uU0231

eJed seysid Jedynuap|

‘ugpoew.Ioyul
Jenyuodus eied
solnqip so| us

seysid se| 1920U0d9Y
‘oue|ja15ed |9 A s9|bul
[9 213U SapN|ILUIS
1edsng ‘eydnosa e
ua seysid Jesynuapi

"OpIUSS |9 Jedyuapl
ejed S9UOIDRIO Se|
ua sejsid Jadouoday
"SOPIUSS Jeplodal

eied |eiodiod afenbug)
A 03596 Jesn 'sodnib

ud soban( Jessusn

*SeIDUINIDS
JepJodal Japod
"sewd|qoid JoA|0saY
‘seiqejed ap eIn1I9|
€[ UD OUE|[91SED |9

K s|bul |9 2.13Ud
SapNY[IWIS Jedsng
‘opendape |elialew
|e ebua} as anb

Je|0J1u0)) "ugideuwiojul

9P d1UBN} OWOD

Sou0D) so| A seubisuod

se| Jeoyiuap|

H43AN3HdY V

H3AN3IUdY

‘pepa e ‘onunuod
djuasaud 3
'S9UOIDDY “eljiwe
'$210]0)) "sodI|ne
s033(qQ 'soAna(py

*Je|0DSD 01XSIU0D
|9 Ud oLleIp OSN
9p seiqeled
"SaUBPIQ
‘eljiwey

e| 9p soiquudIN
"ONUUOD
Sjuasaud 3

"dADY J,UOP [ /ADY |
Jouw| /i

'sod||ne soslgo
"$210[0)

"SOISWINN

"021|N. 01X3WO0D |3
ua sed|d)} sauspIQ

"sodl|ne
s013[qo uod Q|
|e | |9p SoJaWNN

NOIDVYDILNI
I NOISIA3Y

‘0pIDOU0D
0| ap uoieIBUI
3 UoISInDY

"Joy ‘pjo3 :sediewl|d
S9UOIIPUOD

A1bup

'pDS :S0JUBIWINUDS
"0pI>oU0d

0] 9p uogideIbA|

9 UoIsInSY

"0pI>OU0d
o| op uoideIbaUl
9 UOISINDY

‘sediewl|d
SauolIpuU0)
"ow|ue 3p SOpe1Sd
A sojus1wnuag
"02]|N. 0IX30D |3
us sedid) sauspIQ
‘eURWIS | 3P Ssejq

OLN3IWIDONODIY

‘uoideIbAU
3 uoIsinay

***s, 127 :uolelbaul
9 UQISINDY

(ybia) w
pepa e

"diquiou
|9 se3unbaud
A 9s1ejuasaly
‘sopnjes

V40
NOIDDVHILNI

¢ 'plo moH
¢ Aayrary
‘e seysandsay

3l hay

¢ (buimpip)

ays /ays|

¢ (buifoyd) nof a1y
‘e seysandsay
‘(1einbuis |9p
euosad eiadi91 A
esawid) oAedIpul
opow [9p ONUIUOD
Quasaud 3

¢ *IN0jod 1byMm
SI43soym

‘e seysandsay

3ADY J,uop | /oAby |

aYs /oH

¢ Aubw moH
éS143 s304m
ésiyrs|
£SIY SOYM
jawu
1noA sIpym
‘e seysandsay
'$}00q oM} :s|ein|d
%00q D (5]])
o
LUSI 1 ON 'S} "S3A

VIILYIWVYHYD

‘uoeIbIUI

Sp SOPEPIANDY
‘epeinb ugdnpoid
9P SOPEpIAIDY
"eydnds e[ ap Jied

€ 01U3IWI>0U0D3)

9P S9peEpIANdY

65 [e L [9pP soiswnN
‘sonnduosap soAns(py
‘uoeIbaUI

9P SOPEPIANDY
‘epeinb uodnpoid
9P SOpepIAIDY
"BYdNISI B| U Sepeseq
01U3IWIDOU0D3]

9P SOPEPIANDY

‘oze

L L SOISWINN 'SU0IDY

‘uoeibHaUI

9P S9pepIANdY

‘epeinb ugidnpoid

9P S9pepIANdY
"BYdNDSI B| Ud sepeseq
01USIWIDOU0I3]

9P SopepIARdY

"JR|02SD

01X2)U0D |3 U3 oLelp
0snh 3p seiqe|ed '$310]0D
“el|lwey e| 3p SOIqIBI

‘epeinb ugpdnpoid
dp soapepIAdY
"eYdNDS3 B| UD sepeseq
01UIWID0U0I3)

9P SaPepPIAIDY

‘0l-1 soJswnN
‘SopN|es ‘sa1ejodsd
sa|( ‘safeuosiad

SO| 9P SAIqWION

OlVINGVYDOA

NOIDONAO0Ud A NOISNIHdINOD 3a SYIILOYHd

jenue uoidedijiue|d

avdinNn



‘uoideIHIIUI B UOISIADY

"3yl Juop | A arvy
LUOp | 913US PNU|IWIS
s9|6ul

|9 A jouedss |3 anua
sed160jouoj seuaIaQ

S, BINIONIISD
e| us opedylubis ua
sepUIR( s3[BUI UD

K |ouedss us uoisasod
1ed|pul 9p Sew.oy
2J1ud uopesedwod
‘louedsa

|2 A s91bul |2 313U
sed160]jouoy sepUIRQ

‘019u9b 3

‘sonIsasod

soAl3a(pe sojap osn |3
*s9|Bul U3 RINYLIDSS BT
's91bul ud

A oue|[915BD UD BINYIDSD
dp eWIO} B 313U
uoldejal e ‘pepljelo

e| A eydsa eiqejed

e| 9J1Ud UQIDE|DI B

VYOILSINONIT

NOIX31434

"RIDUIBYIP B ‘PEPISISAIP ] ‘BIS3110D S Se|6al (jeanyjndiau|

“UQIDRDIUNWOD | 3P JOJeA | 4eB0Y |2 U A B]aNdsa ] Ud se|fal S| ‘RIDUSAIAUOD 3P se|bai se| ‘sodnib us ofeqely |3 eos
‘sewa|qo.d 1aAj0sal e uepnAe anb seysid ap UOIDEIYUSP] ‘URYISIIBU 35 aNb S3eISIRW SO| 3P UOIDEIYNRUP! ‘odwWwal) [9p [0JIUOD ‘UoIdeN|eASOINE teAIUBOD)

“Jeboy ap uopou e

“epusIAIA Bp sodi) Ssa1uBIBIP

Jod 013dsay ‘epuaIAIA B

‘uopesadood

e| A ugideioge|od e 'soIsnb

Jod 03adsay uniedwod
"3|gepn|es epiwod)
‘pnijes e| A epiwod e

‘sajewl|ue so|

9p opepind |3 ‘oAlzeI2d00d

oban( |ap uopessuab e
"0JURIWID0U0D

|e 3juaJy seaiisod
S9PNIIDY “I0LID [ U

seAl)sod sapniIdYy 103 |3

*Sed|S|} Sedl3s|Ia1oeIed
se| Jod 0yadsay ‘oban( |3
“J1iedwo) ‘uopeladood
e| A uopeloge|od e
‘s93ua.RyIp soisnb Jod
019dsaY "epiwod e

SIYOTVA

"S9UOIDRIO
A seiqejed Jesupuapl
eJed seysid Jedynuap|
“SURJILUIS SRWIO)
Jedynuspy opipuaide
0] 21gOS UOIX3|JoY

‘se|qel
ap uopeIdIdIRU|
*SEIDUSNDAS JBPI0Dd3)
eled s013(qo Jezijensip

*SePUINIDS
Jep.odai eled soya(qo
Jezijensi/ "uolewiojul
e| JEUSPIO SP SeW.IO}
1950uU0321 A JeSyNUSp|

"'Opo} un ap
91ied eun Jesynuap|
‘seiqejed Jesynuspl
eled seysid Jedsng
's9|bul ua seigejed
213ua A oue||915€d

12 A s91bul [9 anud
Sapni|iwis Jedsng

d43AN3HUdVY V
d43AN3IYdY

“eljiwey e

'sepigaq A sepiwo)

's033(qQ "eJed e| 3p
S9lIed "SAUOIDY
'$210]0D) "SOA3(PY
13y /sy /AW

"95BD ANISSISSOd
"'onuURUOd
Quasaid 3

'SoUs /s, a4 /U]

Ml uop /17
"2ADY L,U0Op /IADH

‘ALY J,uop /oAby
Koyija,uop /o317
'soAl3(pY
‘Sojewluy

'soJawnu A epiwod

[lwey e
'$910]0D) 'SOAIS(pY
"9SBD AAISSISSOd
"aADY J,UOp /aADH

Jawpu
404 /51y sAbYM

‘e seysandsay
‘eljiwey

e| ap soiquuaiw A
eJed e| 3p saed
uod Jay /s1y /A
SISyl

aADY J,Uop /oADH
‘'ONuUUOd
djuasaud 3

NOIDVYSILNI
I NOISIATY

‘uoedyueld JaA tednsinbury

:RIDUIIDUOD 3P BWIO] /UOIXIPSY

"0pI>OU0d
0] p uogieIbA| ‘uoideibaU ‘uodeibaUl
9 UOISINDY 9 UOISINDY 9 UQISINDY
‘WIDM :Sedlewl|d
S9UOIIPUOD
*SNoAJdU
1SOJUSIWIUDS ¢ aiinofog
"OpI>0U0d "aspajd ‘Yaimpups ‘e seysandsay
0| 9p ugldeIHIUI Y :epIwod 0
9 UQISIAY seplg=q Jipad I Juop /i |
"OpI20uU0d "95D2 AISSASSOd
0| 3p uoideIbAUI "2ADY
9 UOISINDY junj sy Juop fanoy Ay
Apuim
‘buimous :sednewi|d
sauopIpu0) ¢Trays /ay s
"paii} ‘pasnbyxa ¢ "nof aiy

:SOJULIWIlUSS ‘e msmmsgmmm

"0pIdoU0d | **'$337:uoeIbAU
0| 9p uoieIbAUI 9 UOISIARY un/p
9 UOISINRY junj 1bym Aw 1y ‘s1y
IVHO
OLN3IWIDONODIY NOIDOVHILNI VOILYWVYHYD

‘03adsal |3

'seubisuod se| A se|bai se
"S3|elI91ew so| 9p opepind |3
‘usplo ap sougeH
iS9]esIdASURI) SOPIUIUOD)

‘uoieiIbIUI

dp SapepIAIDY
‘epeinb ugidnpoid
9P SAPEpPIAIDY
"epIWod e

‘esed

e| ap saued £ esed e

‘uoieIHaUI

dp sapepIADY
‘epeinb ugidnpoid
9P SapepIAIDY
'sepigaq A sepiwo)
‘uoieIbHIUI

dp SapepIAIDY
‘epeinb uoidnpoid
9P SaPEepPIAIDY
‘eydndsa e| ap Jiped
© 0JUSIWId0U0I3I
dp sapepIAdY
's919nbn( so
‘safenjes

s9jewlue A sej0dse

‘uopeIHIUI

9P SIPEPIAIY

‘epeinb ugdnpoid

dp sapepIAdY
"BYdNIS3 e| 3P

J13Jed e 0juaiwDOU0d3)
9P SapepPIAIDY

‘epIwod £ seini4 's310j0)
"eled e| 9p saMed se

OI4Y1NGYOOA
avainNn

NOIDONAO0YUd A NOISNIHdINOD 3A SYIILLOYHd

Planificacion > 15



Hello!

Getting started

As this is the first lesson, start by greeting the
Ss. Say Hello to them while you wave your hand
showing you're greeting them. Invite Ss to greet
you back.

BUILDING CONFIDENCE

Act out. Tell Ss in Spanish they'll

be greeting you imitating different
characters, e.g. a princess, a monster, a
lion, a dog, a cat. You can also tell them
to impersonate you while greeting their
mates, e.g. Hello, Fede.

Introduction of I'm...

> Introduce yourself. Tell Ss your name, e.g. I'm
Carolina. If you prefer, you can use Miss, Mrs
or Mr and your surname, e.g. Mrs Aquino.

> Then, invite Ss to say their names. You can
look at one and say I'm Laura, and you? Use
body language and gesture to signal what
you want the student to say. If the student
only answers his or her name, say your name
again stressing I’'m... for everybody to see
how to begin. Do this with all the Ss.

> Check Ss pronounce the final /m/in I'm...

> Sscan choose a well-known character, e.g.
Spiderman, Barbie, and introduce themselves
impersonating that character. The rest may
agree as to whether the impersonation was
successful or not.

A In English, Miss, Mr or Mrs aren'’t
used with one’s first name as N
they are in Spanish. Ss call their 1 Guess... Draw something representative of each character, e.g. glasses for Emma, piggy tails

teachers either by the surname for Annie. Ss have to identify the character.

-Mr Kent- or by their first name, 2 Little artists. Tell Ss to choose one character. Make sure there’s variety. Make them draw the

. character they've chosen, a salient feature or just write the name. As you name the character,
€. ROger‘ However, Argentma has those who have the character’s drawing or name have to stand up showing their card.

a tradition of using Miss, Mr or Mrs . J

with the teacher’s first name to
show affection.

1 Listen and point €17

> Ask Ss to open their books at page 6. Show them what to do and write number 6 on the bb. This
Introduction of the characters way, you do not need to resort to Spanish.
> Ask Ss to look at the icons and tell you what they have to do.
> You may start by working with three characters at the beginning and add more afterwards.
> If you think Ss are ready, you can let them say the names.

> Stick the character flashcards wide apart on
the board: Emma, Eric, Annie, Tommy, Robby
and Plucky.

> Tell Ss you'll name one of the characters and
they'll have to point to it.

16



@ MP3 TRACK 3

Emma: Hello! 'm Emma.
Tommy:  Hi!I'm Tommy.
Eric: Hi! I'm Eric.

Annie: Hello! I'm Annie.
Plucky: Hello! I'm Plucky!
Robby: Woof! Woof!

Introduction of Yes and No

> Approach one of the Ss and say a name,
e.g. Flor. Look at the rest and say Yes or No?
Nod and shake your head to make sure Ss
understand what you mean.

> Do the same with other children.

BUILDING CONFIDENCE

1 Yes or No? Ss have to say Yes when you
1 nod your head and No when you shake
it. Do this several times in a game-like
manner.

2 Lip reading. Tell Ss you'll have a go
at lip reading. They should introduce
themselves without producing any
sound, just mouthing the sentence
I’'m... You say the student’s name and
they tell you Yes or No. This is a good

way to learn the entire Ss"names.
\. J

Hello song

> Tell Ss you're going to sing a new song when
the class starts. Play or sing the Hello song
and ask Ss to listen.

> Play orsing it again and invite Ss to sing
along. You can play line by line so that Ss
repeat after each. Do not force them to sing if

they are not ready yet.
{  MP3TRACK2 soncs
e MP3 TRACK 2
Emma: Hello! 'm Emma.
Tommy:  Hi!I'm Tommy. Rubber, pencil, book and glue
Eric: Hil I'm Eric. Hello, children, how are you?
Annie: Hello! 'm Annie. Let’s sing, let’s play! Let's have fun!
Plucky:  Hello! I'm Plucky! Here's my chair and here’s my book.
Robby: Woof! Woof! We're ready to learn!

Introduction of What'’s your

2 Listen and number |€:7| 242 name?

> Call one of the Ss by a name that’s not his/

> Ask Ss what they have to do. Show them where to write the number. Check they understand that hers. Then ask him/ her What'’s your name?
number 1 is the first character you name, number 2 the second, etc. He/ She should give the correct answer. Do
> You can check by sticking the character flashcards on the bb and writing the numbers in the order not expect or ask for a complete answer
in which you named the characters. (I'm x). The name alone is more frequent in

conversation. Do the same with another
student. Then ask more Ss.

Hello! » 17



Introduction of school objects

> Draw two big boxes on the bb. One is Yes the
other one is No. Tell Ss you've been buying
some things for school and they need to tell
you if your purchase was OK. You need these
flashcards: book, copybook, pen, pencil,
rubber and robot.

> Show the book and tell Ss A book. Is it OK?
Yes or No? Do the same with the rest of
the objects. At the end, make a summary
telling Ss So this is OK: a book, a rubber, a
copybook, a pen and a pencil.

3 a) Listen and number

e

> AskSs to tell you what to do. Tell them they
have to listen and write a number.

> Tell them what they're expected to do and

not to do while listening.
> Check on the bb with the flashcards.

MP3 TRACK 4

Number 1: pen
Number 2: book
Number 3: pencil

Number 4: rubber
Number 5: copybook

—

BUILDING CONFIDENCE

1 What'’s in the box? You need a box
(a shoe box is perfect for this). Place
a school object inside, shake the box
so that Ss can hear the sound and tell
them, e.g. A pencil, yes or no? Once Ss
say Yes or No, open the box and show
them what's inside.

2 Show me! Ss need their own school
objects. As you name different objects,
they have to put them up and let
everybody see them.

J

b) Read and write the number

%422

> Show Ss the book flashcard and ask them
What's this? If they don't answer, give them
options, e.g. A book or a copybook?

> Tell them to look at the written words and to
spot the word for book. If necessary, focus
their attention on the initial sound and letter.

> Do the same with the other words. Give Ss
time to do the exercise on their own. Tell
them the numbers are the ones in Ex 3a.
Check the answers on the bb.

Introduction of numbers 71to 5

> Write numbers 7 to 5 on the bb. Show Ss
five elements, e.g. (bottle tops, rubbers,

18
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a) Listen and number q s

b) Read and write the number

pen @ copybook
pencil

%

etc). Tell them to close their eyes and put x number in a box. Shake it and ask Ss as you point to
each number. One? Two? Three? Four? Five? Instruct them to say Yes! when they think you have
named the number of objects in the box. Open the box and count the number of objects inside.

BUILDING CONFIDENCE

Show me your hands! Tell Ss you'll say a number, and they’ll have to show you that number. )

‘ Some Ss are faster than others and tend to give all the answers, which may frustrate
the rest. Give everybody time to think before you ask for an answer.

U Listen and point. Then, match (€517 |[1 £

> Ask Ss to tell you what they have to do. Remind them of the rules for listening.
> You can start by saying numbers in isolation, then sequences.
> Give everybody time to do the activity. Check the answers on the bb.

MP3 TRACK 5

| four... two... one... three... five... two... one... four... three... five...
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BUILDING CONFIDENCE ~\

Memory test. Ask Ss to look at the drawings and numbers in Ex 3b and then to close their
books. Tell them you’'ll name a school object and they’ll have to say which number it has. You
can also say the number for Ss to name the school object.

Introduction of numbers 6 to 10

> Write number 6 on the bb. Tell Ss you'll clap your hands and they’ll have to answer your question.

5

U

Point to 6 and clap your hands six times. Ask Ss Six? Do the same with numbers 7 to 10.
5 Listen and point. Then, match @P.:
> AskSs to tell you what they have to do.
> You can start by saying numbers in isolation, then sequences.

> Ask Ss which numbers they think they can identify. Give them time to do the activity and check.

MP3 TRACK 6

| six... eight... ten... seven... nine... ten... seven... eight... six... nine...

6 Listen and circle ﬁ C

> Ask Ss to tell you what they have to do.
> Play the recording. Check on the bb.

MP3 TRACK 7

two... one... four... ten... three... six...
eight... nine... five...

BUILDING CONFIDENCE

Memory game. Tell Ss to concentrate on
the first column in Ex 6 and memorise the
sequences. Once they close their books,
tell them, e.g. Sequence 1 for them to

say the two numbers in the sequence, i.e.
one, two. You can then add the second
column and finally the third one.

J

Introduction of days of the week

> Make Ss focus on the calendar page and ask
them what it is. Ask them in Spanish which is
the English name for Domingo so that they
can identify all the days.

7/ Read and complete S

> Ask Ss to tell you what they have to do. Ask
them what they have to complete (the days
when they have English).

> Give them time to do the activity and check.

BUILDING CONFIDENCE

School subjects. Tell Ss you'll name

different subjects they have at school
and then have to tell you when they have
them, e.g. Music, Monday and Friday.

End of the lesson

> Tell Ss it's the end of the lesson. Tell them
you're going to say Goodbye.

Goodbye song

> Tell Ss that you are going to say Goodbye
with a song in every class. Play or sing the
Goodbye song and ask Ss if they can identify
any words. Play or sing it again and invite Ss
to sing along.

,ONGg
MP3 TRACK 3

Bye-bye to our teacher
Bye-bye to our friends
Let’s put everything away
Nice to see you all today!

Hello! » 19



VOCABULARY
Names of characters: Plucky, Eric, Emma, Annie,

Tommy, Robby 1 E [ d
School objects: pencil case, school bag, glue, A new en

copybook, pencil, book, rubber . o
Numbers: 1to 10 1 Look and listen " - ¢

GRAMMAR

I'm...

Yes, itis. No, itisn't.
(It's) a book.
Plurals: books

ANSWERS TO
What'’s your name?
Who's this?

Is this...?

What's this?

How many...?

R Hello!
RECOGNITION ™ 7 (‘j?-f m Plucky.
Classroom language ) » %

) et
Feelings: happy, tired, OK . N 1‘” fmj\"i-. i L]
Weather conditions: sunny, cloudy, rainy : S 9’ A & il
Days of the week : i . =

j,y

-

ORAL INTERACTION
Hello! Hi! Help!
Goodbye!

7, . -
Ut & e What's your name? ’g"“
What'’s your name? ; =
Phonological differences between English and Spanish

: .

(final consonants different from Spanish, e.g./m/in I'm A L -

+ name, /k/ in book and copybook, the quality of initial i

/p/ asin Plucky, pencil, the quality of the /h/ sound in E

hello, the quality of the /b/ sound in book, rubber, no ,'-' »

aspiration of initial /s/ as in school bag.)
Adjective before the noun (a green pencil case)
Beginning of print/ sound relationship

Plural forms

LANGUAGE AWARENESS o ’,.-_:\ j

o

o
P s

~
=
: L .

fifty monsters in lakes worldwide, including Nessie in Scotland and Nahuelito in Argentina. Ss may
wish to do research on the net on the subject.

b. Tell Ss some anecdote about your having made friends with neighbours/ with people from
other provinces/ countries or about meeting new friends. You can also tell them about some
extraordinary person you've met, including details as to how surprised you were. See the
Introduction and the DVD for ideas on how to lead in to a story.

o See Introduction for suggestions
on how to tackle activities and develop
cognitive, social and intercultural
awareness in children.

Getting started ‘ Remember that the lead-in stage can be conducted in Spanish since the aim is to

Start the lesson with the routine suggested in pave the way to the story.

the Introduction.

> Tell Ss to focus on the first panel in the comic strip. Ask them whether the place is similar or
different from where they live and what part of our/ their country they can relate it to. Tell them if
. ~ 7 ou were ever afraid of a dog when you were a child and how you got over the fear.

] LOOk and |l$1'en '}{{0 @O— > )I-;Iicit from Ss what the characters me)a/y be talking about, if they know each other or not.

> Play the recording or play the role of the characters using the character flashcards and
dramatising the situation. Ask Ss to read.

> After playing the recording ask Ss if their predictions were right. You may ask them how they
would feel in that situation and what the characters may do.

> Tell Ss you're going to play the recording again. This time, they have to focus on the characters’

Possible lead-ins (you may choose):

a. Ask Ss whether they have heard about any
story of a monster/ big serpent/ plesiosaur
that is said to live at the bottom of a lake.
There are legends of about two hundred and

20



Emma. on the bb. Elicit from Ss what they
have to match. Once they know, ask them to
L read all the speech bubbles to themselves.
. Give them some time to do the activity.
> Check the answers by sticking the flashcards
on the bb and drawing the speech bubbles.

BUILDING CONFIDENCE

Which one? Tell Ss to number the speech
bubbles in Exercise 2. The first on the

left is 1, the first on the right is 2, and so

on. Tell them you'll read out one of the
sentences for them to say which number
I'm Emma. ~ \_ ftis. )

* @ EX 1, PAGE 110
I'm Annie. Help! 1 !

3 Match LE

> First, ask Ss to look at the icon and tell you

3 Match _ what they have to do. Then elicit from them
3 which elements they need to carry out the

activity.

> Tell Ss that when they finish, they’ll have to
wait for everybody else to have completed
the activity.

> When all the Ss are ready, check the answers.

BUILDING CONFIDENCE

1 Point to... You'll say Help! or Hello!
And Ss will have to point to the right
speech bubble.

e

2 Read and match Z "_1

I'm Robby.

pares

I'm Eric.

Help!

2 Say it! This time you'll mime Help!
or Hello! And Ss will have to say the
correct word.

feelings. You may guide them by asking if the characters are happy, surprised or shocked. Use
gesture so that they understand what you mean. ﬁ
Homework

MP3 TRACK 8
- Ask Ss to bring cut-outs from newspapers

or magazines in which people may be

1 Listening. Place the character flashcards in different parts of the classroom, wide apart. Play
the recording again for Ss to point to each of the characters as they talk.

2 Flashcard game. Show Ss one of the characters and say either the character’s name or some
other character’s name, e.g. Is this Emma? Ss have to say Yes or No.

3 Mime it! Agree with Ss on a way to mime Hello! and Help! Tell them you'll say the words and
they’ll have to mime what you're saying.

J

2 Read and match 541 4

> AskSs to open their books at page 11. Work on the icons.
> Explain to Ss the rules for working.
> Show Ss how to go about the activity. You can stick Eric on the bb and write I’'m Eric. and I'm

Unit 1 » 21



Getting started

Start the lesson with the routine suggested in
the Introduction.

BUILDING CONFIDENCE

1 Cut-out game. Ask Ss to take out the
cut-outs they’ve brought from home.
Ask one of them to show his/ her
cut-out for the rest to say either Hello!
or Help!

2 Act out. Tell Ss they'll act out the first
part of the comic strip on page 10.To
do this, play each line. Give Ss time to
say it to themselves before they say it
out loud. Encourage them to imitate
the characters as much as possible.
Challenge them to say the lines as the
characters speak.

U Look and listen L{?_O @;._

> Ask Ss to open their books at page 12.

> Point to Eric and ask Who's this? Do the same
with Annie. Ask Ss if the characters are in the
same place or not.

> Elicit from Ss what is going on. Accept all
their ideas. Ask them to focus on the school
objects. Elicit whose they may be and why.
Ask them why they're in plastic bags.

> Play the recording to check the predictions.

> Play the recording again and ask Ss to read as
they listen.

MP3 TRACK 9

BUILDING CONFIDENCE

1 Miming game. Concentrate on the
new objects and include some the Ss
already know. Name a school object for
Ss to mime.

2 Show me! Ask Ss to have their school
objects ready. You'll name one for them
to show it to you, e.g. Pen. You can
say the words more quickly or have a
sequence, e.g. Pencil, pen, rubber, glue.

5 a) Listen and point €7

> AskSs to look at the icons and tell you what
they have to do.

> Remind Ss of the rules for listening. See the
Introduction and the DVD for ideas on how
to work with a listening activity.

22

U Look and listen

What's this? /H"\

s this a book?

LAl s A
¥ i v

1

—_

— Pluckyl Here's your school bag! |3 ;
— e

b) Listen and number jJ het
12,

twelve

‘Ss may not be ready to work with all the school objects. If this is the case, work on
three at a time.

b) Listen and number

i
> AskSs to look at the icons and tell you what they have to do. Make sure they have their

materials ready.
> Play the recording or say it yourself.

MP3 TRACKS 10 AND 11

Number 1: pencil
Number 2: copybook
Number 3: rubber
Number 4: pencil case

Number 5: school bag
Number 6: book
Number 7: glue
Number 8: pen




G0 ~G

7 a) Look and say ({2 °| T

6 Guessl )P L - > Ask Ss to look at the icons and tell you what
] Yes, itisl | they have to do.
Is this a book? F .\ > Remind Ss of the rules for participating.

BUILDING CONFIDENCE

The box game. Place a school object

inside a shoe box without Ss seeing what

it is. Give the box to a few Ss. They shake

the box and say what’s inside, e.g. A

T ] [ ,/" rubber. Open the box for Ss to check. You
R can also shake the box yourself and ask Ss

What’s this? or Is this a book?
o J

pencil * b) Read and match - Eé.

rubber

7 a) Look and say
copybock—" an N

pencil case

pen > Ask Ss to look at the icons and tell you what

they have to do.

> Use the flashcards and write the words as
shown in the exercise. Ask Ss What’s number 17
When they say Glue, ask them to look at the
words and say which one they think is the one
for glue. Do the same with two or three words.

> Show Ss how to work: they can draw lines
joining the words and the drawings or they
can write the number of the school object next
to the correct word. If Ss want to draw lines,
elicit from them what they can do so that the
answers are clearly seen (different colours).

> Check on the bb.

BUILDING CONFIDENCE

Memory game. Ask Ss to look at the
pictures and numbers for a minute and
then to close their books. You'll ask them,

Trirteen r‘I—3J e.g. 2 What’s number 22 for them to
name the correct object (copybook). You

can also name a school object for them to

tell you which number it is.
) L J

BUILDING CONFIDENCE

1 Guess the word. Tell Ss you'll mouth a school object for them to say which object it is and
show the object.

8 Listen and circle Q5104

2 Flash it. Flash the school object flashcards for Ss to identify what it is. Ask them What's this?
for Ss to answer. > AskSslook at the icons and tell you what to do.
J > Remind Ss of the rules for listening.
> Play the recording and check on the bb.

ARemember that Ss are only supposed to answer the question. Do not expect Ss to say MP3 TRACK 12

p ,
Its(a penci I case). Two pencil cases Five pencils
Four rubbers Eight copybooks
Three books Nine pencils

6 Guess! )2 ﬁ
Homework

> AskSs to look at the icon and tell you what they have to do.

> Remind Ss of the rules for participating. Show only a small part of one of the flashcards and ask
them, e.g. Is this a book? for Ss to answer. Encourage them to use short answers: Yes, it is. No,
itisn't.

Ask Ss to bring drawings or cut-outs of
school objects.

Unit1 » 23



Getting started

Start the lesson with the routine suggested in
the Introduction.

BUILDING CONFIDENCE

Show me... Ask Ss to take out the
cut-outs they've brought from home.
Tell them you'll give them orders, e.g.
Show me a pencil! for them to show it to
you.They can use their school objects if
they’re missing one cut-out or more.

J

9 Read and match 14

> Ask Ss to open their books at page 14 and
look at Exercise 9. Make them focus on the
icons and ask them what they have to match.

> Elicit from them what they can do so that the
answers are easily seen.

> Give Ss some time to do the activity, then
check.

BUILDING CONFIDENCE

Match. Use the drawings in Exercise 8.
Ask Ss to number the different groups
of school objects.. Write phrases on the
bb describing the different pictures, e.g.
a pencil case, seven copybooks. Ask Ss
to come to the bb and write the correct
number next to each phrase.

10 Count! %Y

> Elicit from Ss what they have to do and what
materials they need.

> Elicit how they can keep a record of the
objects they've found (e.g. using tally marks).
Help them realise it's easier to count the

objects if they colour them as they find them.

> Check by asking Ss, How many [pens]? How
many [rubbers]?

24

4 fourteen

pencillcases

BUILDING CONFIDENCE ~

1 Memory game. Tell Ss to look at the drawings and the numbers in Exercise 10, and then to
close their books. You can ask them How many [pencils]? or you can say, e.g. Ten pencils for
them to say Yes! or No!

2 Guess the word. Tell Ss you'll write the first letter of a colour word for them to guess the
word. Remind Ss of the rules for participating. Ss who are faster should wait for the rest to
guess the word as well. Check by having Ss say the colour on the count of 3. You can make it
more challenging by writing the last word instead of the first one. You can refer to the DVD
to get further ideas.

11 Read and draw E

> Ask Ss to focus on the icons for instructions and tell you what to do. Elicit from them where they
can make the drawings. If you're taking the sheets home to check their drawings, remind Ss to
write their names.

> Point to the first phrase and ask Ss to read it to themselves. Then ask them to read it out. Do the
same with the other phrases.

> You can set this activity for homework.




12 Look and listen __J i\_'/

T~ .
—_ Say hello! |

It's adog. |auffim

P ———

Point to the book. _

Look at Plucky.
4 Close the copybook.

b) Listen and number E__] 4

BUILDING CONFIDENCE

Picture dictation. Write code phrases on the bb for Ss to write in words, e.g. 2 /

@ EX 2,3 AND 4, PAGES T10 AND 111

12 Look and listen }({9, @;._

> Elicit from Ss what they have to do.

> Point to the first frame and ask Ss if they think Plucky and the children have already become
friends. Then ask them to focus on the last frame on page 10 and ask them how Plucky feels about
Robby.

> Elicit from Ss what may be going on. Play the recording and check Ss’ predictions.

Ask Ss why Plucky is no longer afraid of Robby.

> Help Ss understand that Emma is giving orders to Robby.

v

;@ MP3 TRACK 13

BUILDING CONFIDENCE

1 Commands! Ask Ss what orders
Emma gives Robby. You may play the
recording again. Ask Ss what other
orders they know. If necessary, guide
them into finding them (the names of
activities, what you tell them to do in
class).

2 Simon says... Tell Ss you'll be giving
them orders which they will have to
carry out if you begin with the phrase
Simon says... You may add other
classroom orders, e.g. open your books,

listen, match.
L J

13 a) Listen and point

=g

> Tell Ss to look at the icons and elicit from
them what they have to do.

> Read out one of the commands for Ss to
identify it. Do the same with the other

commands.
> Play the recording for Ss to do the activity.

b) Listen and number

didpe

> Tell Ss to look at the icons and elicit from
them what they have to do. Remind them of

the rules for listening.
> Play the recording and check on the bb.

;ff MP3 TRACKS 14 AND 15

Number 1: Sit down.

Number 2: Point to the book.
Number 3: Close the copybook.
Number 4: Open the book.
Number 5: Stand up.

Number 6: Look at Plucky.
Number 7: Listen.

ﬁ Homework

Ask Ss to bring cut-outs or drawings of
school objects.

Unit1 » 25



- Hella, Eric,
Mum, this is Eric Hellg, Emma.
and this is Emma.

¥ Ready for ichool, Plucky?vj

Five pencils,
e books,
a rubber, three
copybooks, OK,

Getting started

Start the lesson with the routine suggested in the Introduction.

BUILDING CONFIDENCE N

1 Command gym. Tell Ss to take out one of the cut-outs or
drawings they've brought. You'll give commands, which they'li
have to carry out, e.g. Pens, stand up. Rubbers, listen.

2 Mouth the characters... Tell Ss you'll mouth one of the
characters’name and they’ll have to say it. If Ss are not ready to
say the name, you can ask them to point to the correct character
flashcard.

Ready for school?

> AskSs to open their books at page 16. Point to the different characters

and ask them Who's this? Point to the school bag and ask What’s this?

Do the same with the other school objects.

Elicit from Ss what may be going on. Remind them of the story so far.

Play the recording or read out the dialogue and check Ss’ predictions.

Play the recording again and ask Ss to read as they listen.

You may ask them what we learn about Plucky’s mum from the drawing.

You can also ask them to give a number to each panel within this

section. Tell them to choose their favourite panel and say its number

aloud. They can then account for their choice.

> Ask them to predict what type of school Plucky will be going to. A
school for children/ animals or monsters?

VvV VvV V VvV

MP3 TRACK 16

26

1 Listen and tick €51 |{<2

> Have Ss look at the icons for instructions and tell you what they have
to do.

> Remind Ss of the rules for listening.

> Play the recording.

> Check the answers on the bb.

MP3 TRACK 17

Mrs Pluck: Ready for school?
Plucky: Yes!
Mrs Pluck: Five pencils, two books, a rubber, three copybooks. OK.

BUILDING CONFIDENCE ~

1 Guess! You'll need a plastic bag and school objects. Place a
school object inside without letting Ss see what you've put.
Show a part of the object or press the bag around the object
and show a part of it for Ss to guess what'’s inside. Ask Ss, e.g.
Is this a pencil? Yes or no? They should answer Yes, it is. or No,
itisn’t. depending on what they think it is. Open the bag and
show Ss the object.

2 Act out. Tell Ss they’ll impersonate Plucky’s mum. You may use
the recording. First, let them repeat to themselves, then ask
them to say the words out loud. You can also invite them to say
the words together with the recording. If possible, use realia.




eight _books
\\]l‘?

13 eighteen

(\)/f -

3 Memory game | 5

One book, two pens |
and four rubbers

Gne bosk. | One book and two pens. )] .
- I 7 a
- — - - W

Point to the pencil
your baok
Show me a school bag

isten to the teacher
Loaok at me

Write your name s,
ez N\

nineteen 19

2 Look and complete

> Tell Ss to look at the icons and tell you what to do. Elicit from them
that it is better to write in pencil in case they need to correct a word.

> Elicit from them where they can look for information if they can't
remember how to spell a word.

> Check on the bb.

BUILDING CONFIDENCE N

Flashcard game. Tell Ss you're going to play a game with the
school object flashcards. Keep them in your hands as if you were
holding poker cards. Remove one of the cards and put it face
down on your desk. Keep the other flashcards in your hands. Let Ss
see them for a few seconds. Pick up the card on the desk without

letting Ss see it and ask them What’s this? Do this several times.
. J

3 Memory game Zi&

> Ask Ss to focus on the instruction icon and elicit from them what they
have to do. Remind them of the rules for playing.

> You can elicit from them what strategies they can use to remember
the sequences.

@ EX 5 AND 6, PAGE 112

Song

> Ask Ss to focus on the instruction icons and elicit from them what they
have to do.

> Play the song once. Give Ss some time to read and do the matching.
You may check by numbering the pictures.

> Play the song again and invite Ss to join. You can do it in chunks this
time for Ss to listen to each line and then sing it.

> Sing the song slowly and have the Ss mime each line. Then half the
class can sing it while the other half mimes it.

> You can refer to the DVD for ideas.

ONGs

MP3 TRACK 4

BUILDING CONFIDENCE

A new song. Tell Ss you'll create a new song by changing some of
the words. Elicit from them which words they can change (some of
the commands, the school objects). Ask Ss to dictate to you which
new words they can use. Write them on the bb for the Ss to refer to
when they are writing their song.

OUR POSTER

Collect the Ss’ cut-outs to make the poster. Each Ss will glue his or hers.
Remind them of the rules for this activity. If a child didn’t bring any cut-
outs, he/ she would have to draw some school objects.

Unit 1 » 27



1 Whrite the name

re EMma ""‘PIUCIfy, rmRobby

rmAnnie.

five pencils

onur rubbers
- two pencil cases

£

nine pens

==

three books

—— \\//\el

ight copybooks

11O, ane hundred and ten

g

3 Look and write

Z 1!
1 = 3 4
Pencil Copybook Pencil case Rubber
g 2 N
5 6 7 E
Book Glue Pen School bag

4 Count and write the number

61
3 97, ;

;’jﬁ i‘i‘

; ==

one hundred and eleven 111 |

s

Focus: double consonants in the names. They are transparent and
pronounced very much like their Spanish equivalents.

Some Ss may need to be reminded of the use of capital letters for
proper names.

You can start working on reference skills. Elicit from Ss where to
check if they have spelt the names correctly (their book or their
copybook).

1 Whrite the name

> First, Ss should look at the icon and tell you what they have to do.
> Ask Ss to do the exercise orally before they put it in writing.
> Check the answers on the bb.

You can ask Ss to glue cut-outs of well-known characters. They
should then draw a speech bubble for each character and write
I'm

2 Read and match 14

Focus: identification of the words for numbers and for school
objects. Since this is one of the first exercises, you can elicit from Ss
what clues each phrase gives them. They can rely on the one they
find easier, i.e. the number or the school object.

Elicit from them where they can check if they have doubts as to the
spelling.

28

> First, Ss should look at the icons and tell you what they have to do.

> Ask Ss to do the exercise orally before they put it in writing.

> Elicit from Ss what they can do to check answers more easily: use a
different colour for each line.

> Check the answers on the bb.

Write the following phrases on the bb. Ss have to either make the
drawings or find cut-outs at home.
three school bags - two books - six pens - seven copybooks - one rubber

3 Look and write [{?¢|In

Focus: spelling of school objects. You can work on a strategy, e.g.
you can ask Ss whether they'd start from the words they remember
or the ones they're not sure about.

Elicit from them where they can check if they have doubts as to the
spelling.

> First, Ss should look at the icons and tell you what they have to do.

> Ask Ss to do the exercise orally before they put it in writing. Make
sure they identify the objects. If they cannot identify one or more of
them, make sure they complete the drawings so that they can do the
exercise on their own.

> Check the answers on the bb.




5 Circle 10 numbers. Then, write the number

6 Read and match

What's your name?

Hellg! (m Yes!

Is this a book? p- Hella! |

A copybook.
4

What's this? Y Danny. )

112 one hundred and twelve

Ask Ss to collect five (or more) cut-outs of school objects and to
cut out one part of them so that it is not that easy to identify what
it is. They can exchange cut-outs among themselves. They can glue
the cut-outs they have received in their copybooks and write the
corresponding word below each.

U4 Count and write the number “/%| 042

Focus: spelling of numbers from 1 to 10.
Elicit from Ss where they can check if they have doubts as to the
spelling.

> First Ss should look at the icons and tell you what they have to do.
> Ask them to do the exercise orally before they put it in writing.
> Check the answers on the bb.

Write numbers on the bb for Ss to write them in letters below. They
can also draw the quantity of objects the number represents.

5 Circle 10 numbers. Then, write
the number (&4 9

Focus: identification of the words for numbers in each snake.

> First, Ss should look at the icons and tell you what they have to do.

> Ask them to do the exercise orally before they put it in writing.

> Make sure Ss understand they have to circle the words for numbers.

> Then, in the box next to each they should draw the number(s) they
find in each snake.

> Check the answers on the bb.

You can ask Ss to identify the other words in each snake and draw
what they represent.

6 Read andmatch [Z%4[1 4

Focus: identification of the relationship between each question and
its answer.

You can elicit from Ss what clues each phrase gives them, e.g. the
word name in the first speech bubble is a clear clue.

Elicit from them where they can check if they have doubts.

> First, Ss should look at the icons and tell you what they have to do.

Ask them to do the exercise orally before they put it in writing.

> Elicit from Ss what they can do to check answers more easily: use a
different colour for each line or number the speech bubbles and use
the same number for the answer.

> Check the answers on the bb.

v

You can ask Ss to bring two different answers for each question. J

PO Answer Key 3
.
CLIL Pages

Activity 1: The answers depend on the cultures present in the
classroom.

Further Practice

Activity 1: 1 Yes, it is. 2 Yes, itis. 3 Yes, it is. 4 No, it isn't.

5No, itisn't. 6 Yes, itis. 7 No, itisn't. 8 No, it isn’t.

Activity 2: 1 seven; 2 nine; 3 six; 4 four; 5 one; 6 three

Activity 3: 1 This is a school bag. 2 This is a rubber. 3 This is a
copybook. 4 This is a pencil. 5 This is a pen. 6 This is a pencil case.
Activity 4: glue; six; is; ten; pen
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